Abstract-This study aimed to explore the relationship between the characteristics of teachers and grade four senior high school (G4SHS) students' achievement in English as a foreign language (EFL). To this end, the 102-item English Language Teachers' Attribute Scale (ELTAS) designed by Khodadady, Fakhrabadi, and Azar (2012) was administered to 1483 G4SHS students and the collected data were submitted to Principal Axis Factoring and Varimax with Kaiser Normalization. The results showed that the scale consists of eleven factors, i.e., Qualified, Social, Proficient, Humanistic, Stimulating, Organized, Pragmatic, Systematic, Prompt, ExamWise, and Lenient. When the ELTAS and its underlying factors were correlated with the students' selfreported scores on their grade three final English examination (G3FEE) held nationally in Iran, not only the scale itself but also its constituting factors showed significant relationships with the G3FEE as a measure of EFL achievement. The results of the study are discussed and suggestions are made for future research.
researchers (e.g., Brosh, 1996 Suwandee, 1995) . And finally KF&A added six indicators to the final version of the ELTAS by resorting to their own personal experiences.
The ELTAS indicators selected from English sources were translated into Persian by resorting to schema theory (Khodadady, 2001 (Khodadady, , 2008 (Khodadady, , 2013 Khodadady & Golparvar, 2011; Seif & Khodadady, 2003) . For administering and validating the 107-indicator ELTAS with grade three high school (G3SHS) students, it was taken to the Bureau of Education in Mashhad, Iran. There, five indicators were identified irrelevant by the committee responsible for the development of English teaching materials and suggested to be removed by the designers, i.e., 1) collecting students' English writings and reports for exhibitions, 2) employing appropriate teaching methods based on lesson objectives, 3) generating intellectual excitement in students, 4) incorporating various learning styles, e.g., intravertiveness and extravertiveness, and 5) being familiar with new teaching methods and strategies.
To comply with the suggestion of the committee responsible for material development in the Education Bureau in Mashhad, KF&A removed the five indicators specified above and administered the 102-item ELTAS to 1328 female grade 3 senior high school (G3SHS) students in the same city. They applied the Principal Axis Factoring method to their collected data, rotated their latent variables (LVs) via Varimax with Kaiser Normalization and extracted eight factors, i.e., Qualified, Social, Stimulating, Organized, Proficient, Humanistic, Self-Confident, and Lenient. The present study has employed the ELTAS in order to find out whether its underlying factors change when it is administered to grade four senior high school (G4SHS) students who can take part in University Entrance Examination upon successful completion of the grade.
II. METHODOLOGY

A. Participants
One thousand four hundred eighty three, 932 (62.8%) female and 551 (37.2%) male, G4SHS students took part in the study voluntarily. They had registered in Hekmat, Imam Ali, Kharazmi, Kiyan, Malek Ashtar, Meftah, Mobin, Nassr Novin, Nokhbeghan Toos, and Rangraz boys' schools and Allameh, Allameh Amini, Allameh Tabatabaii, Azadegan, Essmat, Farzan, Farzanegan, Imam Reza, Saadi, Sadoogi, and Zeinabiyeh girls' schools in educational districts of 1, 2, 3, 4, 7 and 9 in 2013. Their age ranged from 16 to 21 (M = 17.76, SD = .59). They were speaking Persian (n= 1437, 96.9%), English (n= 18, 1.2%), Kurdish (n= 12, 0.8%), Lori (n=1, 1%), Turkish (n=10, 0.7%) and unspecified languages (n= 5, 0.3) as their mother tongue.
B. Instruments
A Demographic Scale and English Language Teachers' Attributes Scale were used in the study. The students' selfreported scores on Grade Three Final English Examination were also employed to investigate their relationships with teacher effectiveness.
Demographic Scale
The Demographic Scale (DS) consisted of four questions dealing with the participants' age, gender, and mother language. They were also asked to report the score they had obtained on the final English examination held at the end of school year at grade three.
English Language Teachers' Attributes Scale
The English Language Teachers' Attributes Scale (ELTAS) designed in Persian by Khodadady, Fakhrabadi, and Azar (2012) [KF&A] was used. It consists of 102 items dealing with English teachers' attributes. (The Persian ELTAS is given in Appendix. Interested readers can, however, contact the corresponding author for its English version.) The students are required to read items such as "my English teacher grades tests and assignments fairly and based on some rules" and indicate whether they "completely agree", "agree", "have no idea", "disagree" or "completely disagree" with the content of items. The administration of the ELTAS to 1328 female grade 3 high school (G3SHS) students showed that eight factors underlie their English teachers' attributes at this grade, i.e., Qualified, Social, Stimulating, Organized, Proficient, Humanistic, Self-Confident, and Lenient. KF & A reported the alpha reliability coefficient of .95, .94, .90, .89, .89, .89, .44, .47, for these factors, respectively.
Grade Three Final English Examination
On May 27, 2013 the participants of this study sat for the Grade Three Final English Examination (G3FEE) held nationally. It consisted of 14 sections. The first section comprised eight sentences in each of which one letter of two words had been removed from their middles. The test takers had to restore the missing letters, e.g., "there are two kinds of illness, ph_sical and m_ntal". The second section had nine words eight of which had to be chosen to be inserted in the eight sentences according to their meaning. Section three required changing the syntactic function of six words such as "hot" to complete six sentences such as "the … of the sun makes the earth warm". In section four the test takers had to restore a missing word by themselves in order to complete six sentences such as "a lab is a suitable place to do some … on acid". Section five required choosing one of the four syntactic alternatives such as "a. go, b. going, c. to go and d. goes" to complete six sentences such as "I didn't want to take my brother to work, but he insisted on … with me". Section six called for making two complete sentences with scrambled words while section seven required changing two direct sentences to their indirect forms.
Two black and white drawings were given in section eight to provide the context necessary for answering two open ended questions dealing with the drawings. Section nine required matching eight answers with eight numbered questions whereas two sets of four words were given in section 10 to find out whether the test takers could identity a word with a meaning different from the other three. Similarly, they had to identify two words in a set of four whose stress was different. Section 11 consisted of four sentences whose meanings were raised as four choices from which the correct one had to be chosen. Section 12 was a six-item cloze multiple choice item test developed on a paragraph and the last section consisted of one passage upon which two open ended questions, one multiple choice item and three true and false item had been made. The G3FEE was marked by two teachers and the total score was reported out of 20. The cut off score of 10 and higher determined whether the test takers had passed the English course successfully. The participants were asked to report their G3FEE in the DS.
C. Procedure
As an officially employed English teacher at Education Department of Mashhad, the second researcher contacted her female colleagues in as many schools as she could and secured their approval to administer the ELTAS in their classes. She also attended a Workshop on teaching English offered in district two of Education Organization in January, 2013. After she explained the purpose of the study, ten of her male colleagues accepted to administer the ELTAS to their male students. The contact numbers of these teachers were used to make the necessary arrangements for the administration and collection of ELTAS after its content was explained in details and the questions dealing with the two sections of the questionnaire were answered. They were reminded in particular to check the answers when the students handed in the completed scales so that no section would remain unanswered. The teachers followed the instructions and administered the ELTAS as part of class activity. They were also contacted regularly to receive their feedback. The researcher collected the completed scales in person as soon as they were held under standard conditions.
D. Data Analysis
The descriptive statistics of the five-choice items comprising the ELTAS was calculated to examine their functioning. The responses given to the choices were then subjected to Principal Axis Factoring based on the assumption that they "are driven by just a few underlying structures called factors" (Tabachnick & Fidell, 2007, p. 26) . The initial eigenvalues of one and higher were adopted as the only criterion to determine the number of factors underlying the ELTAS. The extracted factors were then rotated via Varimax with Kaiser Normalization to have a clearer picture of their structure. The choices "completely agree" and "agree" were then collapsed as were "disagree" and "completely disagree" to form the two choices of "agree" and "disagree", respectively, to render the presentation and discussion of items easier. The reliability of the ELTAS and its underlying factors was estimated via Cronbach's alpha. Pearson correlations were also used to explore the relationships between the factors and English language achievement. All the statistical analyses were conducted via IBM SPSS Statistics 20 to investigate the following research questions.
Q1. What is the factorial structure of the ELTAS when it is administered to G4SHS students? Q2. How reliable is the ELTAS and its underlying factors? Q3. Do ELTAS and its underlying factors relate significantly to G4SHS students' scores on Grade Three Final English Examination?
III. RESULTS Table 1 presents the descriptive statistics of items comprising the ELTAS. As can be seen, their mean score ranges from 2.46 (item 5) to 4.47 (Item 14). As it can also be seen, responding to item 5, only 21% of G4SHS students have agreed that their English teacher ignores cheating (see Appendix for the percentage of responses). Eighty one percent of these students have, however, agreed that their teachers are self-confident. For these very reasons, items 5 and 14 have the lowest and highest mean scores among the attributes, respectively. These results somewhat contrast with those of KF&A. The lowest mean score in their study belongs to item 10 (1.81) showing that only 12% of 1317 female G3SHS students agreed that their English teachers employed multimedia materials such as CDs and tapes in their classes. Similar to G4SHS students' responses, the highest mean score (4.25), however, belongs to item 14 showing that 81% of G3SHS students agreed that their English teachers had self-confidence. Table 2 presents KMO and Bartlett's test results of the present study and those of KF&A. As can be seen, the KMO statistic of both studies is .98. Since it is in the .90s considered as "marvelous" by Kaiser and Rice (1974 as cited in DiLalla & Dollinger, 2006, p. 250), the sample selected in this study is marvelously adequate to run factor analysis. As it can also be seen, the value obtained by Bartlett's Test of Sphericity, i.e., X 2 = 79658.195, is significant (p <.001), indicating that the correlation matrix was not an identity matrix. .000 0.000 Table 3 presents the initial (I) and extraction communalities (EC) of items comprising the ELTAS. As can be seen, the ECs range from .15 (item 5) to .67 (item 58). In spite of having the lowest EC, item five, "my English teacher (henceforth …) ignores cheating," loads acceptably on the last factor called Lenient. Tabachnick and Fidell (2007) argued that communality values lower than .2 indicate "considerable heterogeneity among the variables" (p. 660). This argument does not, however, hold true for item two, "… designs simple and easy tests", and item 66, "… gives good grades and does not take it hard" because they load acceptably with item five on the Lenient factor. Based on students' evaluation of their teachers' effectiveness, the Lenient factor consists of homogenous schema types of "having easy tests", "cheating" and "receiving good grades". Table 4 presents the number of factors extracted on the basis of initial eigenvalues of one and higher. Since the adoption of .32 as the minimum loading showed that none of the 102 items loaded acceptably on factors 13, 14 and 15, they were removed as noncontributory to the construct under investigation in this study. As can be seen, the remaining 12 factors explain 46.16% of variance in the ELTAS. This percentage is larger than 44.2% explaining the eight factors extracted in KF&A's study. Similarly, compared to the four factors explaining 43.12% of variance in the construct underlying the 20-item Persian Cultural Capital Scale (CQS) validated by Khodadady and Ghahari (2011) , the 12 factors underlying the ELTAS explain higher percentage of variance in the construct they underlie, i.e., teacher effectiveness. In order to determine the structure of extracted factors underlying the ELTAS, the rotated factor matrix was scrutinized closely. (The matrix is not given to save space.) The analysis showed that 10 items, i.e., item 1, "… grades tests and assignments fairly and based on some rules", item 4, "… is ethical", item 6, "… employs methods of evaluation consistent with course outline as initially presented", item 8, "… has high ability learners help low ability classmates" item 26, "…manages the class well", item 29, "… provides helpful feedback on tests and/or assignments", item 30, "… gives enough and clear examples to clarify the subject matter", item 55, "…values and checks class attendance", item 94, "… creates confidence in his knowledge of course content", and item 99, "…has high expectations of both students and himself/herself", did not load acceptably on any of the 12 remaining factors.
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Out of 92 items which had loaded acceptably on 12 rotated factors, 21 items cross loaded on another factor (F), i.e., F1 and F7) . These items were removed from the structure of factors upon which they had cross loaded. The removal of cross loadings resulted in the removal of factor 10 upon which four items, i.e., 41, Table 5 presents the descriptive statistics and reliability estimates of ELTAS and its underlying factors. As can be seen, the number of items comprising the factors ranges from three (Lenient) to 24 (Qualified). The ELTAS itself provides researchers and educators with a highly reliable measure of teacher effectiveness (α=.98). The alpha reliability coefficient of its factors ranges from .39 (Lenient) to .93 (Qualified). Among the factors, Lenient is the only schema genus or statistical factor of teacher effectiveness whose constituting items are the same for both G3SHS and G4SHS students. It does, however, vary in its reliability level for teachers offering English to these two grades. Since its alpha reaches .47 for G3SHS students in KF&A's study, it provides a less reliable measure of leniency for English teachers at grade four, i.e., .39. Table 6 presents the correlation coefficients obtained between the factors underlying the ELTAS. As can be seen, all the factors correlate significantly not only with the ELTAS itself but also with each other. In KF&A's study, however, the Lenient factor did not relate significantly to Self-Confident factor. Among the 11 factors extracted in this study, the Qualified and Social factors show the strongest relationship (r=.77, p<.01) with each other as they did in KF&A's study (r=.79, p<.01). The Lenient factor, however, correlates the lowest with the new Systematic factor (r=.15, p<.01) found in this study but shows the highest relationships with the Social and Humanistic factors (r=.29 and .26, p<.01), respectively. Table 7 presents the correlations between G4SHS students' self-reported scores on their G3FEE and the ELTAS as well as its 11 underlying factors. As can be seen, not only the ELTAS but also its underlying factors correlate significantly with the G3FEE. The correlation coefficient obtained between the G3FEE and ELTAS in this study (r=.15, p<.01) is noticeably higher than the correlation coefficient between English achievement and ELTAS reported by KF&A (r=.11, p<.01), indicating that English teachers attributes explain more variance in the students' English achievement when they are specified at grade four than grade three. While the Lenient factor best predicts the students English achievement at grade three by having the highest correlation coefficient with the achievement score in KF&A's study (r=.16, p<.01), the Qualified factor assumes the same role for G4SHS students (r=.17, p<.01). 
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IV. DISCUSSIONS AND CONCLUSION
A noticeable number of textbooks have been written on teaching English in recent decades. None of these sources has, however, discussed what attributes teachers should have as if they were irrelevant in effective teaching. Doff (1988) , for example, focused only on developing "practical skills in teaching English as a foreign language …which do not require lengthy preparation of materials, elaborate use of aids or equipment, or complex forms of classroom organization" (p. 1). Similarly, Cook (1991) designed her own textbook because of "the complaints of language teachers that books on L2 learning were too academic and insufficiently linked to the classroom" (p. Acknowledgements). Neither Doff nor Cook did, however, provide their readers with any list, let alone explanations, of factors underlying English teachers' attributes such as those measured by the items comprising the ELTAS employed in this study.
The results of the present study are, therefore, of great importance not only to teachers who offer English in high schools but also to the trainers of the would-be teachers to prepare them as effectives instructors within specific contexts. The first and foremost important factor underlying teachers' attributes is their qualification. G4SHS students' responses to the ELTAS show that Qualified teachers can be described in 24 For G4SHS students, a Qualified teacher, for example, checks and marks assignments regularly, identifies and solves learning problems, evaluates learners regularly and monitors their progress during the term, assigns tasks requiring group work, knows learners' abilities, talents and weaknesses, identifies and pays attention to individual needs and differences, involves all students in learning and teaching processes, motivates students to learn English and do research, evaluates both qualitatively and quantitatively, tailors teaching to student needs, provides equal opportunities for participation, discussion and asking questions, takes learners attitudes towards learning into account even if they were negative, helps learners in and out of the class, teaches English tailored to students' ability levels, handles discipline through prevention, gives sufficient number of assignments, is demographic in his/her approach, is interested in students, e.g., calls them by their names, and their learning, is willing to negotiate changes to course content, is available to answer questions, specifies methods of evaluation clearly, encourages achievement and discourages unacceptable behaviours, exercises authority to control the class whenever necessary, and encourages and improves creativity in learners.
For G3SHS students, a Qualified teacher also "explains the content he covers each session so well that everyone understands, teaches materials which are closely related to the stated objectives, integrates course topics in a way that helps learners understand them well and writes English well". For G4SHS students, these attributes, however, form the seventh factor underlying the ELTAS which is called Pragmatic in this study. Furthermore, for G3SHS students, a Qualified teacher "is prompt in returning test results and returns tests/assignments in time for subsequent work". These attributes, however, constitute Prompt genus as the ninth factor of G4SHS. In addition to Pragmatic and Prompt factors, the two statements, "…emphasizes important points and materials", and "… answers questions carefully and convincingly" load on the tenth factor called Exam-Wise in this study.
In contrast to Qualified factor whose constituting items for G3SHS students (28) were more than those of G4SHS students (24) , the items constituting the Social factor for G4SHS students (14) is more than those of G3SHS students (13), i.e., items 27, 57, 58, 62, 64, 67, 68, 69, 73, 74, 75, 77, and 90, indicating that the latter have gained more social complexity. For G4SHS students a Social teacher is cheerful and benevolent, has a good sense of humor, is friendly, is a dynamic and energetic person, establishes strong rapport with students, is good-tempered, is caring, is patient, creates a relaxed and pleasant atmosphere in the class, is comfortable interacting with others, teaches English enthusiastically, maintains a welcoming environment for all students (item 81), creates self-confidence in learners, and follows social codes and values and treats learners well. (Item 81 loaded acceptably on the Qualified factor for G3SHS students.) Similar to the Social factor, the Proficient factor contains more attributes for G4SHS students. While for both G3SHS and G4SHS students, a Proficient teacher speaks English fluently, pronounces English well, knows English vocabulary well, understands spoken English well, knows English grammar well, has up to date knowledge of course content, reads English texts well, has good general knowledge to answer the questions not directly related to the course content, teaches English in English, knows English culture well, knows foreign language acquisition theories, he also "puts on clean and tidy clothes" and "is well-prepared for the class" for G4SHS student. The last two attributes, however, loaded on the Qualified and Organized factors for G3SHS students, respectively. A Proficient teacher, according to G4SHS students, not only "believes his/her own efficacy and competence" but also "is self-confident". These two attributes, nonetheless, constitute Self-Confident factor for G3SHS students, indicating that G4SHS students interpret their English language teachers' personality in terms of their language proficiency.
Social development of G4SHS students extends to the fourth factor, i.e., Humanistic, extracted from the ELTAS in this study. For them a Humanistic teacher respects all ideas, listens to student's opinions, responds logically to suggestions and criticisms, accepts constructive criticisms, is flexible and understands learners well, respects learners as real individuals, pays attention to students of all abilities, helps learners spot and overcome their weaknesses, and "avoids discrimination and treats all fairly". The last attribute of Humanistic factor loaded acceptably neither on this nor on any other factor for G3SHS students, showing that students in senior high schools become more conscious of their perceived discrimination when they enter grade four.
The educational pressure of preparing for university entrance examination, however, renders G4SHS students insensitive towards their classmates as reflected in the fifth Stimulating factor. A Stimulating teacher for them employs multimedia materials such as CDs and tapes, arouses interest in learning English through interesting activities, employs interesting learning activities and assignments, teaches how to learn English outside the classroom, e.g., watching certain programs, provides opportunities to use English through meaningful activities, chooses interesting materials to teach, and has creativity in teaching. For G3SHS students, however, the Stimulating teacher has high ability learners help low ability classmates. This attribute does not load on any factor for G4SHS students.
While the sixth factor establishes Organized teachers as having twelve attributes for G3SHS students in KF&A's study, it narrows down to six for G4SHS students. For the latter group an Organized teacher presents information at the right pace based on students' level of learning, reduces English language learning anxiety, enjoys teaching English, employs methods of evaluation consistent with course outline as initially presented, employs appropriate evaluation techniques, and states course objectives clearly. In spite of having fewer attributes than the Social factor, the Organized genus correlates with the G3FEE (r=.25, p<.01) as much as the Social factor does, explaining 6.3% of variance in G4SHS students' English achievement.
As another grade four-specific dimension of EFL teachers' effectiveness, the Systematic factor specifies an English instructor who teaches systematically, organizes course content well in terms of hours and sessions, leaves and enters the class on time, and divides class time appropriately for the different language skills based on lesson objectives. Among the factors constituting the ELTAS, Systematic genus accounts for 3.7% of variance in G4SHS students' English achievement (r =.193, p<.01), which is even slightly higher than 3% explained by Proficient factor (r =.172, p<.01). Future research must show whether teachers' systemeticity relates more strongly to G4SHS students' English achievement when it is measured by objective tests such as schema-based cloze multiple choice item tests.
The last factor underlying the ELTAS is Lenient. As the only factor whose attributes are the same for grades three and four senior high school students, it specifies an English teacher who ignores cheating, gives good grades, i.e., does not take it hard, and designs simple and easy tests. Contrary to G3SHS students whose English achievement showed the strongest relationship with the Lenient factor (r=. 16 
